IMPLEMENTATION OF PEER EDITING TECHNIQUE TO DEVELOP  WRITING SKILL by Damayanti, Devi
E-journal of English Language Teaching Society (ELTS) Vol.  No.  1 
IMPLEMENTATION OF PEER EDITING TECHNIQUE TO 
DEVELOP  WRITING SKILL  
 
Devi Damayanti
1
,  Mochtar Marhum
2
, Budi
3
 
English Education Study Program, Faculty of Teacher Training and Education 
Tadulako University 
 
ABSTRACT 
 
This research aims at investigating the implementation of peer editing technique to develop 
writing skill of grade VIII students at SMP Negeri 18 Palu. The researcher applied quasi 
experimental research design which involved two class of students experimental class and 
control one. Its samples were selected by usingcluster sampling technique. Its instruments of 
data collection werepretest and posttest. The pretest was used to measure prior knowledge of 
the students and the posttest was used to measure the development of the students’ ability 
after the treatment. Its t-test was analyzed to compare its mean scores of the both classes. 
There is a significant difference score of the experimental class (82.66) and the control one 
(62.80). The level of significance was set up at 0.05 with 59 degree of freedom. Its result of 
data analysis indicates that t-counted (7.42) was higher than the t-table (2.001). It means that 
its hypothesis was accepted. Thus, the implementation of peer editing technique can develop 
the grade VIII students’ writing skill. 
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Penelitian in ibertujuan untuk menerapkan teknik penyuntingan rekan untuk 
mengembangkan keterampilan menulis siswa kelas delapan di SMP Negeri 18 Palu. Peneliti 
menerapkan desain eksperimen semu yang melibatkan dua kelas siswa sebagai kelas 
eksperimen dan kelas kontrol. Sampelnya dipilih dengan  menggunakan teknik sampe 
lcluster.Alat pengumpulan datanya adalah pra tes dan pasca tes. Prates digunakan untuk 
mengukur pengetahuan awal siswa dan pasca tes digunakan untuk mengukur perkembangan 
kemampuan siswa setelah perlakuan.Tes-t nya dianalisis untuk membanding kan nilai rata-
rata antara kedua kelas. Ada perbedaan skor yang signifikan antara kelas eksperimen 
(82,66) dan kelas kontrol (62,80). Tingkat signifikan 0.05denganderajat kebebasan 59.Hasi 
lanalisis data menunjukan bahwa t-hitung (7,42) lebih tinggi dari pada t-tabel (2,001).Itu 
berarti bahwa hipotesisnya diterima. Jadi, penerapan teknik penyuntingan rekan dapat 
mengembangkan keterampilan menulisnya siswa kelas VIII itu. 
 
Kata kunci:Penerapan,Teknik Penyuntingan Rekan, Mengembangkan, Keterampilan 
Menulis. 
        
INTRODUCTION 
 
 Writing is one of  language skills that 
students have to pay attention more. 
Fogerson&Mickerson (1992:7) state 
thatwriting is a skill that is acquired through 
study.Writing is one of written language skills 
that is productive. By mastering writing skill, 
the students will be able to communicate 
withothers in the written form by using 
English.  
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This means that writing is the process in 
transferring idea, feeling, and thought into 
written form by giving more attention to the 
use of language as correctly as 
possible.Furthermore, to make a good writing 
the students must know the steps in writing 
process and the aspects of writing. The 
students must be able to organize their ideas, 
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to construct the sentences, andalso to arrange 
their writing into a paragraph.Teaching writing 
is not simple as teaching other language skills 
since it has conventional rules. By knowing the 
stages of writing process, the students 
aredemanded to get the students knowledge of 
how to write well. When writing, the students 
need more time to think. The teachers then 
asks the students to focus on accurate language 
used and what ideas the will write. Teaching 
writing for the students in junior high school is 
not an easy job, because there are many kinds 
of text in teaching English and each text has 
different characteristics. 
From the explanation above, writing 
becomes one of the major skills that should be 
learnt in English class at school. One of the 
texts is narrative text. As expressed in basic 
competence of the 2013 
Curriculum,“Memahami fungsi sosial struktur 
teks dan unsur kebahasaan dari teks naratif 
berbentuk fabel sesuai konteks 
penggunaannya.” Narrative text is the text 
which tells a story (Anderson & Anderson 
1997:8). Narrative text tells a true story or 
fiction. In narrative text the students make a 
story that is create in a constructive format 
that describes a sequence of fictional or non-
fictional events. The generic structures of 
narrative are orientation, complication, and 
resolution.  
Based on the preliminary research in 
SMP Negeri18Palu, the researcher found that 
there are some problems in writing narrative 
text. Most of the students got difficulties in 
mechanics of writing and grammar in use.  
Most of them ignored the punctuation and 
spelling. In grammatical use, they were not 
skillful to construct the sentence in form of 
simple past tense. By looking at the condition, 
one of the techniques which can be applied in 
teaching writing is peer editing.  
Peer editing is a technique that 
students work with their classmate to check 
their writing. Oshima&Hongue (1998) define 
that peer editing is an interactive process of 
reading and commenting on classmates’ 
writing. Students will change the rough drafts 
with a classmate, read each other’s 
paragraphs, and make some helpful comments 
to improve their classmates’ content and 
organization. Through this technique, students 
could exchange their writing with 
theirclassmate to check the grammar, 
punctuation and spelling in writing.Bartels 
(2003) informs that in peer editing, students 
read each other papers and provide feedback 
to the writer, usually answering specific 
questions that teacher has provided. So, 
through this technique, students got feedback 
to evaluate their writing and it is very useful 
for students. Boekaerts (2002) states that 
process oriented feedback give students a 
feeling of progress, which is necessary to 
build up a positive identity as a successful 
student. It means that peer editing technique or 
process oriented feedback is one of suitable 
techniques that helps students to have a good 
progress in learning writing.Therefore, in this 
research, the researcher brings forward the 
way to teach English writing using peer 
editing. 
There are some advantages of peer 
editing technique. Hill (2011) states that one 
of the most obvious benefits for the student is 
the opportunity for them to work as part of a 
team, providing mutual support and helping 
each other succeed. When students learn 
together with their friends, it encourages the 
students to learn from each other. It means that 
if the student as an editor can explain mistakes 
of their writing to their friends by using their 
own way with the simple language, so their 
friend will understand. It helps the students to 
revise and improve their writing when peers 
were able to provide concrete suggestions for 
revision.Garofalo& Mulligan (2011) describe 
that there are five advantages of peer editing. 
They are social skills development, stress 
reduction and time-saving benefits, 
motivational effects, improvement in the 
content of their writing, and gains in 
grammatical and structural proficiency. In 
addition, advantages for students and teacher, 
peer editing can improve the classroom 
learning environment such as providing more 
opportunities for students to respond socially 
and academically, providing the opportunity 
for immediate feedback and error correction, 
and increasing opportunities to collaboration 
as well.  
 
METHOD OF THE RESEARCH 
 To conduct this research, the 
researcher used quasi-experimental 
researchdesign, where the samplea of the 
research were divided into two classes. They 
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were experimental class and control one. She 
taught both classes. She taught the 
experimental classusing peer editing 
technique, whereas the control class using 
general instruction. Both clasess got pretest 
and post-test, but the treatments were given to 
the experimental class only. The following 
formula is the research design as suggested by 
Creswell (2009:160): 
Experimental   01 X 02 
Control  03  04 
 
Where 01& 03: Pretest 
X: Treatment 
02& 04: Posttest 
  
In conducting this research, the 
researcherneeds population as its subjects.The 
population of this research were the grade VIII 
students at SMP Negeri 18 Palu which has 
five parallel classes: VIII A up to VIII E. The 
class distribution is as in the following table: 
 
Table 1.Population 
No Class Number Of Students 
1. VIII A 30 
2. VIII B 30 
3. VIII C 31 
4. VIII D 29 
5.  VIII E 30 
Total 150 
 
The samples of the research were drawn 
from the population. The samples were 
selected by using cluster sampling technique. 
The researcher provides papers with the name 
of the classes and put them into a box. She 
shaked the box and takes out two pieces of 
paper. The first paper grasped would be the 
experimental class while the second would be 
the control class. 
In this research, the researcher used two 
variables. They are dependentvariable  and 
independent variable. The dependent variable 
is the students’ writing skill and independent 
variable ispeer editing technique. To collect 
the data, the researcher used test instrument. 
The test consisted of pretest and posttest. The 
pretest was given before the treatment and 
posttest was given after the treatments. The 
purpose of the test was to measure the students 
skill in writing and know whether the 
treatment has influence or not. 
The level of difficulty of the test in 
pretest and posttest was similar, but different 
test. To determine the result of posttest, the 
researcher applied scoring rubric which 
adapted from Weigle (2002) as in the 
following Table 2: 
 
Table 2. Scoring Rubric 
No Writing 
Components 
Score Description 
1 Grammar 0 
 
 
 
1 
 
 
2 
 
 
3 
- Almost all 
grammatical 
patterns 
inaccurate 
- Frequent 
grammatical 
inaccuracies 
- Some 
grammatical 
inaccuracies 
- Almost no 
grammatical 
inaccuracies 
2 Spelling 0 
 
 
1 
 
 
2 
 
 
3 
- Almost all 
spelling 
inaccurate 
- Low standard of 
accuracy in 
spelling 
- Some 
inaccuracies in 
spelling 
- Almost no 
inaccuracies in 
spelling 
3 Punctuation 0 
 
 
1 
 
 
2 
 
 
3 
- Ignorance of 
conventions of 
punctuation 
- Low standard of 
accuracy in 
punctuation  
- Some 
inaccuracies in 
punctuation 
- Almost no 
inaccuracies in 
punctuation 
Adapted from Weigle (2002) 
FINDINGS 
The researcher gave pretest and 
posttest to the experimental class and the 
control class to find out the effectiveness of 
peer editing technique. The technique was 
only applied to the experimental class, in order 
to develop the students skill in writing 
narrative text.  
After giving the treatments to the 
experimental class, the researcher gave the 
posttest to the both classes.Before treating the 
students, she gave the pretest.  
Result of the pretest and posttest of 
the experimental class is presented on the 
followingtable: 
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Table 3.Result of the Pretest and Posttest of 
the Experimental Class 
No. Initials 
Score 
 
Posttest Pretest Deviation 
1. AAF 77 33 44 
2. AKD 66 22 44 
3. ARD 77 33 44 
4. AG 88 44 44 
5. ASR 100 44 56 
6. AZ 66 22 44 
7. BRS 66 11 55 
8. BST 77 44 33 
9. DAA 77 33 44 
10. DBN 100 55 45 
11. DI 77 33 44 
12. FAG 88 44 44 
13. FHT 88 44 44 
14. FN 100 55 45 
15. FRR 66 11 55 
16. HZ 77 33 44 
17. IFR 100 55 45 
18. IQL 77 55 22 
19. LFA 88 44 44 
20. MAF 77 33 44 
21. MAS 77 33 44 
22. ME 88 55 33 
23. MMF 77 33 44 
24. MNM 100 55 45 
25. MRK 88 55 33 
26. MSH 88 44 44 
27. NI 88 11 77 
28. NNRL 77 44 33 
29. RDU 77 33 44 
30. RIV 88 44 44 
  Total     1325 
 
After counting the pretest score of the 
experimental class, it is found out that the 
mean score of pretest of experimental class is 
38.5.The highest score is 55 which was 
obtained by just seven students and the lowest 
score was 11.Then the score of posttest was 
counted. The highest score of posttest inthe 
experimental class is 100 and the lowest score 
is 66. Furthermore, the mean score of the 
posttest of experimental class is 82.66. 
After getting the treatment the 
students’ score got improved. The result mean 
score of posttest in experimental class was 
82.66. It is means that the students’ mean 
score in experimental class was improved. 
Then, the result of pretest and posttest 
of control class based on Table 4 as presented 
below: 
 
Table 4.Result of Pretest and Posttest of 
Control Group 
No Initials 
Score 
 
Posttest Pretest Deviation 
1. AAM 44 22 22 
2. AFR 66 33 33 
3. AGR 88 55 33 
4. ASN 66 44 22 
5. AYF 77 55 22 
6. CN 55 22 33 
7. DAG 55 44 11 
8. DPW 66 22 44 
9. EIR 66 44 22 
1
0. 
FR 77 44 33 
11. FRK 66 44 22 
12. FT 44 33 11 
13. IAT 77 44 33 
14. JIL 66 44 22 
15. JMK 55 55 0 
16. LAP 88 44 44 
17. LCNR 55 33 22 
18. MIK 66 44 22 
19. MIS 66 33 33 
20. MWS 55 44 11 
21. NA 55 55 0 
22. NAZ 77 55 22 
23. ND 55 44 11 
24. NSB 77 33 44 
25. NSF 66 44 22 
26. PNU 77 44 33 
27. RFS 55 33 22 
28. RH 88 44 44 
29. RS 55 44 11 
30. RWY 44 22 22 
31. SRL 77 55 22 
  Total 
 
  748 
 
In calculating the students’ individual 
score of the control class, the researcher used 
the formula proposed by Arikunto 
(2006:240)to calculate the individual score in 
experimental class. As a result, it is found that 
mean score of the pretest of the control 
classwas41.16. The highest score is 55 and the 
lowest score is 22. The highest score of the 
E-journal of English Language Teaching Society (ELTS) Vol.  No.  5 
posttest of the control classwas88 and the 
lowest score was44. Furthermore,mean score 
of the posttest of the control class was 65.29. 
There is also improvement of the result of the 
control group. Shortly, peer editing technique 
can help the students to develop their skill in 
writing narrative text. 
 Moreover, the score of  value of 
tcountedwas calculated by using ttest formula 
proposed by Hatch &Farhady (1982:105)to 
see the standard error of differences. By 
applying the ttest formula, it implied that the 
tcounted value is 7.42.Afterwards, the value of 
tcounted compared with the value of ttable in order 
to find out the significant difference between 
them. By applying degree of freedom (df) and 
0.05 level of significance of two tailed of test,  
ttable value which was 2.001was found.Hence, 
the result indicates that the value of tcounted is 
higher than the value of ttable (7.42 > 2.001). 
On the other hand, there was a significant 
difference of achievement between 
experimental classand control one. Thus, the 
implementation of peer editing technique is 
effective to develop writing skill of grade VIII 
students at SMP Negeri 18 Palu. 
 
DISCUSSION 
 Most of the students expressed that 
writing is the most difficult basic language 
skill. They think that in writing not only need 
some inspiration but also to make a good 
writing must pay attention to the criteria such 
as grammatical use and mechanical 
consideration (punctuation and spelling). 
Writing skill needs the fulfillment of some 
criteria to produce a good writing such as 
content, organization, vocabulary use, 
grammatical use, and mechanical 
consideration. The correct writing mechanics 
especially in spelling and punctuation should 
be considered because a good organization, 
content and grammatical use are not enough in 
a good writing. Therefore, the importance of 
mechanics in writing should be taught to the 
students in order to avoid mistakes related to 
those mechanics.  
 In this research, the researcher used 
peer editing  as a technique to develop 
students writing skill. Peer editing is a 
technique that the students work with their 
classmates to check their writing. 
Oshima&Hongue (1998), state that peer 
editing is an interactive process of reading and 
commenting on classmates’ writing. Students 
will change the rough drafts with a classmate, 
read each other’s paragraphs, and make some 
helpful comments to improve their classmates’ 
content and organization. Through this 
technique, students could exchange their 
writing with their classmate to check the 
grammar, punctuation and spelling in writing. 
 Before the researcher applied this 
technique, she gave a test to the students. In 
this case, the researcher wanted to know 
students’ skill in writing a paragraph of 
narrative text containing those aspects 
(grammar, spelling and punctuation) before 
treatment, during treatment, and after 
treatment. Then, before conducting treatment, 
the researcher gave the pretest to the students 
in order to know their prior knowledge in 
writing narrative text. The result of pretest 
pointed that the students got some problems in 
writing narrative text.  
 First, the students had problem in 
grammar especially in the use of simple past 
tense. It can be seen in the students’ writings 
that some of them write the sentences 
incorrectly. For example, once upon a time in 
a village there live a beautiful girl name 
cinderella with her stepmother and two 
stepsister. She work hard all day (this 
sentences were taken from students’ writing 
with the initial name DAA). The correct 
sentences that should be written by the 
students is that Once upon a time, in a village 
there lived a beautiful girl named Cinderella. 
She lived with stepmother and two stepsisters. 
She worked hard all day. 
 Second, the students had problem in 
using punctuation. Some of them did not use 
correct punctuation. For example: one day 
there are two close friends they walking 
through the forest together. They know 
anything dangerous can happen any time in 
the forest. so they promise each other they 
always together (it was the result writing of 
student with initial FHM). The correct 
sentence must be One day, there were two 
close friends who were walking through the 
forest together. They knew that anything 
dangerous can happen any time in the forest. 
So, they promised each other that they would 
always be together. The last, the students also 
got confused about spelling. They made many 
spelling errors in writing paragraph. For 
example in the word hapen (happen), 
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sudenly(suddenly), beutiful (beautiful), one 
(once), comon (common), princes (princess), 
three (tree), dawn (down), belive (believe), 
graund (ground), ded (dead), cretur (creature), 
and slip (sleep). 
 The researcher after findings the 
problems, conducted the treatment consisting 
of sixth meetings. The first meeting was 
focused on the generic structure and 
mechanics especially in punctuation. The 
researcher gave the students a narrative text 
with incorrect punctuation, then they should 
found and rewrote that incorrect text to be 
correct. After that, they should identify the 
generic structure of the text. They then should 
exchanged their work with their partner. Each 
students should checked their partner’s work. 
Next, they should gave the works back. After 
that, they must discussed about their mistakes 
that have been found with their partner. That is 
the way of peer editing technique applied in 
the classroom. 
 The second meeting  was focused on the 
generic structure and language features of 
narrative text especially on grammar  (the use 
of simple past tense). The researcher gave an 
example of narrative text to the students and 
they should put the generic structure in the 
text. Then, the students should made five 
simple past tense.  
 The third and fourth meetings were 
focused on languange features of narrative text 
such as identify adverb of time and action 
verb.She still used peer editing technique as in 
previous meetings. In the fifth meeting, she 
focused on grammar especially the use of 
simple past tense and identify correct spelling 
in the text.  
 The last meeting, the researcher asked 
the students to wrote one story of narrative 
text based on languange features and generic 
structure of narrative text. After that, they 
should exchanged the work with their partner 
and check each other work. After finishing 
they must gave the work back and discussed 
the mistakes that have been found with their 
partner. 
 In control class, the researcher taught 
used general instruction. It was means there is 
no strategy involved. That was the 
differentiate between control class and 
experimental class. The researcher also taught 
for six meetings with the same material and 
also gave the pretest and posttest such as 
experimental class. 
 After delivering the treatment for six 
meetings, the researcher administered the 
posttest to the students in order to find out the 
students’ improvement in writing narrative 
text. Based on the result of posttest, it showed 
the writing skill in the experimental class was 
developed. There were five students whorised 
the higher score (100). And there were four 
students who got the lowest score(66). The 
mean score of the posttest in experimental 
class was increased from 38.5 to 82.66.  
 From the explanation above, the 
researcher find out that peer editing technique 
is effective to develop writing skill of the 
grade VIII students at SMP Negeri 18 Palu. 
Concerning to the findings, she found the 
similarities between the present study with the 
previous studies written by Sari (2014) and 
Kasyulita (2015) that the result of the research 
proved that the peer editing technique is 
effective to develop students' writing skill. 
Based on the result of formula used to find out 
the observed tcounted value and critical ttable 
value, the researcher of the observed tcounted 
was 7.42 and ttable was 2.001, so that the 
observed tcounted value is higher than the critical 
ttable value. It means that the hypothesis is 
accepted. Hence, the peer editing technique 
has positive influence to develop the grade 
VIII students’ writing skill. 
 
CONCLUSION 
Based on the result of data analysis, 
the researcher concludes that the 
implementation of peer editing technique is 
effective to develop writing skill of the grade 
VIII students at SMP Negeri 18 Palu . It can 
be proved by comparingtcounted and ttable, where 
the researcher found that tcounted (7.42) is 
higher than ttable (2.001).  
It can be proved by the result of the 
students’ pretest and posttest of the 
experimental group. Before the treatment, the 
mean score of the pretest of the experimental 
group is 38.5, while the mean score of the 
pretest of the control group is 41.16. After the 
treatment, the mean score of the posttest of the 
experimental group is 82.66 while the mean 
score of the posttest of the control group just 
62.80. 
There is a significant difference of the 
mean score between the pretest and the 
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posttest of the experimental class. The result 
indicates that the mean score of the posttest 
after the treatment using peer editing 
technique is better than the mean score of the 
pretest. 
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